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AQA Mission and Goals

Å Collect data about program 
outcomes to inform the 
teaching and learning at the 
program level

Å Promote a culture of 
assessment and inquiry to 
achieve college and program 
goals and mission

Å Provide a shared understanding 
of good assessment practices
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Annual 
Report 
Stages

IV: Act

Å Plan for 
implementing 
PRP goals

Å Implement goals

I: Define

Å Mission
Å SLOs
Å Course map
Å Measures
Å Benchmarks
Å Data collection 

strategy

III: Analyze

Å Direct measures
Å Indirect measures
Å Previous year’s PRP
Å Write -up Results & new PRP goals 

to align outcomes

II: Collect

Å Collect data from 
multiple sources

Å Aggregate data

Annual Assessment Cycle 



How Can We Help You?

Program Evaluation

Data Collection 

Assessment Cycle 
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Assessment Support
Å Developing Learning 

Outcomes
Å Crafting Assignments
Å Capstone Experiences
Å Assessment Measurement

AND…



Questions - Pause # 1

Å How many of you are familiar with rubrics?

Å How many of you use or have used rubrics in your 
class?

Å What are some ways you currently use rubrics? 

Å What were some of the challenges you faced when 
using rubrics? 
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Workshop Outcomes 

At the end of the workshop, you will be able to:

Å Identify the value and role of rubrics in measuring 
student learning

Å List the steps in creating a rubric

Å Identify an assignment in your course that could use a 
rubric and draft the criteria 

Å Interpret how to involve students in using rubrics

Å Connect rubrics with outcomes and learning data 
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ñIf you donôt know where 

you are going, youôll end up 

someplace elseò

Yogi Berra



CPS Outcomes Framework
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Å Specialized Knowledge

Å Broad and Integrative 
Knowledge

Å Applied and Collaborative 
Knowledge

Å Civic, Global, Intercultural 
Learning

Å Experiential Learning

http://degreeprofile.org/download-the-dqp/
http://degreeprofile.org/download-the-dqp/


CPS Rubrics 

Framework
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VALUE Rubrics accessed by: 

42,000 individuals 

4,200 unique institutions

2,800 colleges and universities. 



Maintaining Course Alignment
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Assessments

Outcomes Activities

What kind of tasks will show if students 
have achieved the identified outcomes?

What do we want students to 
be able to do when they 

complete the course?

What kind of activities will 
reinforce the learning 

outcomes and prepare students 
for assessments?



Using Rubrics

A rubric is an assessment 
tool that uses clearly 
specified criteria and 

proficiency levels to measure 
or judge student 

achievement or mastery of a 
given task or skills



Why Use Rubrics?

Spells out 
Expectations

Helps 
scaffold 
learning

Informs 
students on 
performance

Reinforces 
adherence to 

learning 

Makes 
grading 
more 

transparent

Makes 
grading more 

consistent



Elements of a Rubric



Steps to Creating a Rubric

Decide if 
you need 

one

Add 
instruct -

ions

Build 
table

Write 
critical 

elements

Create 
Scale

Write 
descript-

ions

What’s 
important? 

How much 
is each 

part 
worth? 

What is 
needed for 
students to

do well? 

Connect 

directions 

to rubric 

Share rubric!



Things to Keep in Mind

Å Find and adapt an existing rubric

Å Look to the assignment description for information .

Å Refer to the LEAP VALUE Rubrics

Å Focus your descriptions on the presence of the quantity and quality that you 
expect.

Å Use conversational (less academic) tone

Å Evaluate the rubric. Ask yourself:
Å Does the rubric relate to the outcome(s) being assessed?
Å Does it address anything extraneous? (If yes, delete.)
Å Is the rubric useful, feasible, manageable, and practical? 

Å Iterate, iterate, iterate! Enlist the help of colleagues. 



Questions - Pause # 2

Å Think of an assignment that could use a rubric.

Å How would a rubric enhance the teaching and 
learning of that assignment and associated knowledge 
and skills?

Å Which criteria would apply to your assignment and 
associated knowledge and skills?
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How to Involve Students in Using 

Rubrics

1. Design assessments 
with rubric criteria 
and expectations 
upfront for 
transparency and 
clarity.



How to Involve Students in Using 

Rubrics

2. Scaffold 
summative 
assessment 
expectations by 
integrating 
criteria and 
expectations into 
formative 
assessments.



How to Involve Students in Using 

Rubrics

3. Encourage use 
of rubrics during 
peer review, 
especially in 
group projects.



How to Involve Students in Using 

Rubrics

4. Include 
opportunities for self -
assessment using 
rubrics



How to Involve Students in Using 

Rubrics

5. Share definitions of skills, 
knowledge and understandings used 
in the rubric to educate learners on 
competencies and skills that they 
learn within the course and the 
program.

Critical Thinking VALUE Rubric

Definition 
Critical thinking is a habit of mind characterized by 

the comprehensive exploration of issues, ideas, 
artifacts, and events before accepting or formulating an 
opinion or conclusion. 

Framing Language 
This rubric is designed to be transdisciplinary, 

reflecting the recognition that success in all disciplines 
requires habits of inquiry and analysis that share 
common attributes. 



Questions - Pause # 3

Å How would involving students enhance the learning 
experience in your course?

Å What are some of the challenges you face in involving 
students? 

Å What are some other ways of involving students in 
assessment? 
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Connecting the Rubrics to Outcomes

Each program has outcomes that are tied to signature 

assignments. 

Grades and rubric scores on those assignments are collected. Data 

collection serves two purposes:

ü Accountability, such as compiled information used for 

accreditation; and 

ü Improvement, to see if our students are meeting program 

level outcomes. 



Student Learning Outcomes and Goals
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Example 1: 

Student Learning Outcome

Implement an enterprise level 
project portfolio management 
(PPM) program based upon an 
organization’s strategic 
business goals

S.M.A.R.T Goal

More than 60% of students 
receive a rating acceptable or 
above 85% in the rubric 
categories.

Example 2:

Student Learning Outcome

Students create personalized 
leadership models, profiles and 
plans for developing their 
leadership capabilities. 

S.M.A.R.T Goal

All students will obtain at least an 
80% based on the rubric utilized for 
the student selected Personal 
Portfolios.



Sample Rubric Report

72% of students exemplified strong analysis 

and evaluation (meets or above standards).



What We Do With the Data

38%

17%

68%

12%

0% 20% 40% 60% 80%

Business Knowledge

Research Competency

Teamwork

Ethics

Meeting Learning Outcomes

Percent of
Students at a
Competency
Level

Goal: 65%



Resources & Support

Rubrics Repository: For trainings, please watch the 

following videos:

Building and Using Rubrics

Exporting and Importing Rubrics (From one course to 

another)

Center for Advancing Teaching and Learning Through 

Research: CATLR Workshops 

Support:

ÅProgram Manager:

ÅInstructional Designer:

ÅAssessment Support: AQA 

https://nuonline.mediaspace.kaltura.com/media/Bb_Rubrics/1_2yjlot5x
https://neuidmsso.neu.edu/cas-server/login?service=https://neuidmsso.neu.edu/idp/Authn/ExtCas?conversation%3De1s1&entityId=https://nuonline.mediaspace.kaltura.com
https://www.northeastern.edu/learningresearch/event/?utm_source=CATLR+Mailing+List+02-01-16+(FINAL)&utm_campaign=9699e270cd-EMAIL_CAMPAIGN_2017_08_18&utm_medium=email&utm_term=0_fb1a84ba4e-9699e270cd-224319665


Questions/Next Steps 
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